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ABSTRACT
This paper presents a way to use university students as near peer role
models and student leaders for a weekend English camp experience for
a small group of high school students. It explores the basic design for
the project, and outlines the rationale for the syllabus for preparing
the near peer role models in a semester conversation class at a
Japanese university. It details each of the activities used during the
English camp experience, and shares reflections from the participants
on the community experience.

ERIC Descriptors:

Peer Teaching
Student Attitudes
Communication Skills
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“Tell me and I forget,
Teach me and I remember,
Involve me and I learn.”
INTRODUCTION

This paper explores a way to use university students who are
comfortable with English as near peer role models (nprms) and
student leaders for working with small groups of high school students
for a weekend English language camp experience. The intention is to
present a different paradigm for increasing student self-confidence and
in turn, the enjoyment of communicating in English.
Background
When I met my Japanese university classes for the first time I
found most students lacked self-confidence in their abilities to
understand English. When I asked them how old they were, or where
they were from, they faltered, and often asked another student to tell
them in Japanese what I had asked. This lack of confidence and
comfort with English was disturbing to me since I knew they had all
had six years of exposure to English in junior high and high school.
In asking colleagues and students questions about why this was
the case, they explained to me how few Japanese English teachers at
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the secondary level actually spoke English in their classrooms. The
government hired native English speakers to occasionally appear in the
classes, but for the most part the Japanese students had experienced
few if any Japanese adult role models communicating and enjoying the
spoken English language.
Although I knew I couldn’t change the formal English educational
system in Japan, I felt sure there were ways to provide students with
successful Japanese English speaking role models to emulate and
aspire to.
In thinking more about the importance of positive role models, I
thought back to my earlier experiences as a high school teacher in
California. Each summer my students and I attended the California
Association of Student Councils (CASC) Summer Leadership
Conferences. My students were always nervous and anxious going
into the conferences, but extremely motivated and empowered coming
home. The shift in attitude came from meeting in small groups, each
led by a trained high school or college student who would take them
through the curriculum. There was an incredible trust and bond that
was established because of the similar ages. The trained young
student leaders would take a group of high school strangers and meet
with them many hours every day. They would facilitate and lead their
group through a series of getting-to-know-you activities and
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structured experiential learning activities that would lead to selfdiscovery and growth. The student leaders were responsible for
making sure all the students fully participated while providing a safe
environment that allowed each participant the freedom to be open and
honest and to share insights about themselves throughout the learning
process. My students always came away from that experience in awe
of, and with total respect and admiration for, their small group leader
who had become an inspirational near peer role model to them.
Those students who later returned to that summer program to
train as small group leaders were even more enthusiastic about their
individual growth because of their experiences of teaching others. In
teaching and facilitating their small groups, they understood the
material and the curriculum at a much deeper and more profound
level, while gaining the satisfaction that comes with helping others. I
witnessed this same transformation in my students year after year as
they would come back fired up and ready to make a difference in their
own life as well as those around them. I was completely sold on the
concept of students empowering other students and thus empowering
themselves. I held on to this experience and it emerged once again
while I was working with university students in Japan.
Having just completed the first semester of an academic school
year at Kumamoto University teaching a conversation class, I realized
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that almost all of my students from that first semester were going to
sign up and take my conversation class again the second semester.
This was really a great group of students. There were lots of different
characters and personalities, but they enjoyed each other and had
become a cohesive group. They were building their English skills and
eager to learn more. It struck me that maybe those university
students and I could create an English camp based on a model similar
to the California model, thereby providing high school students with
the kind of Japanese English speaking role models they needed. This
could be a wonderful opportunity for my university students to recycle
and improve their own English language abilities, while helping and
encouraging others at the same time. I sensed that by inviting those
university students to be role models, communicating and enjoying
English and being put in a position of helping high school students, it
would reinforce their own understanding of the language. The high
school students would hopefully be inspired by seeing and hearing
Japanese university students, who were not much older than they
were, successfully communicating and enjoying English.
I realized that I could use a semester to coach and prepare my
university students to be small group leaders. During that period I
could connect with high school students who might participate in this
project. I could be the role model for my students, teaching them
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language and curriculum that they would then be responsible for
introducing to the high school students. I began to generate
questions: What would I need to do to make this work? What would
the curriculum consist of?

Who might sponsor us? Would my

university students be interested in doing something like this?

How

would I coach them and get them ready? Would any high school
students sign up? How could I insure that the university students
would understand the importance of staying in English?
else doing anything like this?

Was anyone

The more I thought about it, the more

excited I became with the idea and I was convinced it was worth
trying. This paper tells the story of my experiences creating a
weekend English camp using my Japanese university students as near
peer role models for a small group of Japanese high school students.

Overview
In Chapter one I write about the underlying beliefs and values
used as a foundation for this project, followed by the basic design.
Chapter two is about the semester at my university where I
worked with the students in my conversational English class preparing
them to become near peer role models and student leaders for the
high school students. The latter part of the chapter gives a brief
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description of each of the five university students who participated as
the student leaders for the camp.
Chapter three describes the final week before the English camp
started. This chapter has three segments which consist of the work
we did to prepare during the week proceeding the camp, the Friday
the student leader staff and I spent at the camp site getting ready,
and the Saturday morning in advance of the high school students
arrival.
Chapter four details the camp itself. The first part of the chapter
goes into detail about the activities and the flow of the schedule on
Saturday, the first day of camp with the high school students. The
second part of the chapter describes what happened on Sunday.
Chapter five includes reflections on the camp experience from
the high school students, the near peer role models, as well as my
own reflections and conclusions.
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CHAPTER 1
BASIC DESIGN OF THE PROJECT

Once I made the decision to do this project, I began thinking
about the critical elements I would need to work on. I wanted to use
the basic California design of using near peer role models to create a
learning environment in which Japanese high school students would
interact with Japanese university students who were communicating,
manipulating, and enjoying the English language. I had strong
opinions and a very clear vision of what this camp might be. I wanted
the students to spend a weekend communicating in English as much
as possible at whatever level they could, understanding that all levels
would improve with the extended stay in English during the camp
experience. I wanted it to be a safe environment where the students
could relax and experience some freedom from the strains of the
“correct answers only” paradigm. I wanted them to use whatever
English they had to try to communicate and get to know new friends in
a totally new environment in a second language. I wanted this
weekend camp experience to be free from the stress of students
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needing to figure out the perfect grammar before speaking. I also
wanted this to be a weekend where mistakes were welcome, expected,
and encouraged because everyone understood the necessity of them.
As I reflected on my previous experiences, I recalled a number of
basic principles I would use as a foundation for the design of the
camp. From my near peer role model experience observing students
in California, I saw that:
•

Students can empower other students in their role as group leader.

•

Students like helping teach and coach other students; there’s a
natural empathy and understanding for the process.

•

By helping others, students feel better about themselves. Their selfconfidence and self-esteem increases.

From my years teaching in Japan, these principles were key:
•

TRYING is critical for success.

•

To increase self-confidence in speaking, understanding, and
communicating in English takes a lot of exposure and practice.

•

Students learn language at a deeper level when it is personal and
can be recycled in many different contexts.

•

Living in English creates intrinsic motivation for trying to use it.
This takes the English out of the textbook and classroom and gives
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it life and authenticity. The necessity for survival English becomes
real, doable, certainly challenging, but also fun.

BASIC DESIGN
As I got a fuller sense of the basic principles I would use as a
foundation for the experience, I began to explore a number of steps
and activities that might flow from these principles and lead to a
valuable near peer role model experience. Based on the principles
noted above, the following design made sense to me. First, I could
use a semester at the university in my conversational English class to
prepare the near peer role models for a weekend English camp setting.
The semester would include a broad-based curriculum that would
touch on the language areas the students would need to recycle and
reproduce in the camp setting. Topics would include meeting people
for the first time, getting-to-know-you activities, small talk, requests,
clarification, giving instructions and directions, teaching games, and
thinking about the students own personal English learning histories.
A week before camp I would then meet with those students who
could commit the time necessary, in order to make final preparations.
The student staff and I would arrive at the camp site a day earlier that
the high school students in order to acquaint ourselves with the site
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and practice those activities the university students would be
responsible for leading one last time. The high school students would
arrive on a Saturday morning to begin the two-day English camp.
Preparing the near-peer role models
During the semester I would introduce boundary-breaking
exercises so the students could get to know each other better and set
a comfortable and relaxed tone for the class, which could then be
reproduced later in the camp. We could work on conversational skills
that they would practice as a regular part of every class, thus enabling
them to feel confident with these same activities with the younger
students. We could also examine the students own personal English
learning histories to look for motivating factors that had helped their
English learning that might be of encouragement to the younger
students. I would add a dimension of teaching common American
childhood games that they could teach each other, which would
provide a way to lower affective filters, yet work on a lot of exposure
to English. At the end of the semester I would ask for volunteers who
had the time and wanted the experience to continue to work with me
as student leaders for our camp during spring break.
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Camp broad-based curriculum
The student leaders would be in charge and responsible for
implementing the curriculum by modeling English throughout the
weekend. The curriculum for the camp would begin with getting-toknow-you exercises and boundary-breaking activities to set a
comfortable tone. Conversation skills would be introduced and
practiced, as would the recycling of clarifying questions and requests.
Mealtime language would be generated and recycled throughout the
weekend. The student leaders would teach large and small group
activities and games, introducing new vocabulary and language skills
that would be reinforced with play. The student leaders would also
have an opportunity to share their own ups and downs in tackling
English. They would give advice, study tips, and encouragement to
the students while addressing student fears and concerns about issues
related to the study of English. The students would be committed to
staying in English as much as possible. In addition, the near peer role
models would foster and encourage English production in the high
school students throughout the weekend.
Camp site
I decided to ask the YMCA to sponsor this camp in part because
they knew me, and also because they had a YMCA Youth Hostel in the
mountains not far away. It was important to have a sponsor with
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name recognition since the concept of using university students in an
English camp as student leaders and teachers was new. The youth
hostel consisted of a larger cabin for the main activities and meals, as
well as smaller cabins with bunk beds where the students could sleep.
It was surrounded by a beautiful mountainside and situated under lots
of pine trees. We would have access to wooden tables outside as well
as wide-open places for larger group activities. The staff at the youth
hostel would provide us with cooked meals.
High school student participants
Because my university students understood their own culture
much better than I did, I could use class time to brainstorm ways to
invite different high schools to participate. I was also teaching parttime at the local YMCA and they had high school students who
voluntarily came to conversation classes. I could tap into that
resource as well.
Final preparation with the student leaders
A week before camp, the students who had volunteered and I could
regroup and work on final preparations. As a staff, we could go up on
Friday, twenty-four hours in advance, set up, and get adjusted to the
campsite. We could review the curriculum in detail, practice giving
directions, reviewing the rules, and playing the games and exercises
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one more time, go over the schedule for the weekend, make any final
adjustments, and make final preparations for the students.
The English camp
The English camp itself would be scheduled for a weekend, with
the high school students arriving on a Saturday morning and staying
until late Sunday afternoon.
The first sight the high school students would encounter could be
the student leaders who would be warmly welcoming and greeting the
high school participants in English. If the high school students
responded or asked any questions in Japanese, the student leaders
could always respond in English. If the high school students didn’t
understand the response, the student leaders could try to answer
again by trying different words in English, and using gestures and
body language to help communicate the meaning. That could be the
start of our English camp.
From there the student leaders could help get the students
settled and comfortable in this new setting. They could start the camp
with introductions and then work through the planned schedule of
events and activities. Their focus would be to stay in English and to
help, encourage, and support all attempts to do the same from the
high school students.
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After the weekend I would ask for feedback on the program in
order to assess the impact of the experience at both the high school
student level and from the university student staff.
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CHAPTER 2
UNIVERSITY SEMESTER PREPARATION

In this chapter I give details of how I structured and set up my
semester class to help prepare my university students to serve as
student leaders and near peer role models for the English camp at the
end of the semester.

THE FIRST DAY
Because my students and I had already established a strong
relationship during the first semester of conversational English, I had a
sense they would be open and excited about being near peer role
models. After checking in with each other about what we did during
the semester break, I announced that I had an idea I would like to
discuss with them. First though, I had the following short
questionnaire I wanted them to complete.
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1. What did you think of English when you were in elementary school,
or younger than junior high school? What were some of your
earliest memories?
2. Tell me about your memories of your junior high English classes.
3. Tell me about your memories and feelings and motivation during
high school regarding English.
To give you a broad sense of the responses, I include samples from
three of the students.
Naomi wrote:
I learned English conversation when I was 6th grade. But I couldn’t
understand at all. So I was always scared the class. My parents
wanted me to learn because a foreigner moved to my hometown
and started lessons. But he was very very tall and big. Some of
my friends could speak better English and he liked them better
because of that. I started to hate English and stopped going to his
class. When I was 7th grade, I couldn’t understand English very
much. But when I was 8th grade I became interested in English
because our English teacher was cheerful and unique. He taught
us very well.
Yurika wrote:
I wasn’t interested in English at all in elementary days. In junior
high days, I began to have an interest in English classes. My
English teacher was using various ways of teaching it, for example
games, songs or something not to make us bored. So I studied
English hard and the grade was getting better.
Yumi wrote:
We learn Roman letters at class when we are in elementary school.
I knew what “ringo” is – apple, when I was in the sixth grade. I
thought the spelling was “appulu” because of the pronunciation.
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But the accurate spelling was apple. I asked my mom why
“appulu” spelling was not appulu. My mother just answered, “That
is English.” So I was thinking, “English is strange.” “English is
weird.”
...English in high school suddenly came to be much harder than
English in junior high school. We often had an exam. There were a
lot of grammatical questions and some long stories in a test.
English in high school were far from communication English. That
wasn’t colloquial style at all but formal English.
Working from the written responses we began a discussion about
the English education system in Japan. We had a lively discussion
about the missing speaking component in most secondary high
schools.
I then told them about my idea of creating a weekend English
camp for high school students. This would be a very different English
camp because it would be carried out with a class of university
students in charge of running the camp for the high school students.
The university students would be in the spotlight for explaining how to
start and finish English conversations for example, not me. Other
material these university students learned the first semester would be
reviewed, examined again from a teaching perspective, practiced, then
taught at camp. I also said that, in addition, I would like to teach the
group some easy typical American games so that they could, in turn,
teach them to the high school students. I wanted it to be a weekend
of English, fun and inspiration. The major difference from other
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camps, and the key ingredient in this one, would be that a small group
of university students would be conducting this English camp in English
for Japanese high school students.
Each student would be in charge of a small group of high school
students. They would spend a lot of time with their group, getting to
know one another, introducing new material, playing games, and
giving ideas and suggestions on ways to study English that had worked
for them. I stressed the point that this could be a powerful learning
experience for the student leaders that would strengthen and boost
their own understanding and practice of English. As student leaders in
charge of the small groups as well as the entire camp, they would
quite naturally become student role models to the younger students
who were struggling with English, just as these university students had
struggled only a few years before. I made it clear that this was only
an idea that I wanted to explore with them, and that they were
welcome to say they weren’t interested in participating, if in fact that
was the case.
In reality they all were very interested in participating, although
a couple wondered aloud if their speaking and English skills were up to
the task. I assured them they could make themselves understood and
also carry on meaningful and productive effective conversations as
long as they TRIED to communicate. I felt they would all be terrific
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role models because they were all so willing and eager to try to get
their points across. As a class, they had already demonstrated an
eagerness to assist each other in finding the right words to help make
them understood. I felt they would be excellent role models for the
younger students because of their eagerness, willingness, and
determined effort to stay in English. In addition, they all had very
positive attitudes. For whatever reasons, I knew that they were
intrinsically motivated to learn, improve, and practice spoken English.
This positive attitude, I believed, would be contagious.
I further explained that I wanted this English weekend to be a
completely different English experience for the high school students
and for themselves. I wanted this camp to be filled with lots of
English, games, laughter, encouragement, coaching tips about English
and getting to know each other in another language.
With this basic introduction and their willingness to participate,
I gave a preview of the semester work. We would be working in three
broad areas of language development that would weave and intertwine
throughout the semester. The language skills and insights gained this
semester, in these areas, would all then be transferable to the English
camp situation later.
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The first broad area would be to continue to develop a
supportive friendly community atmosphere in class. We would do this
by reviewing the importance of greetings and handshakes, smiles and
getting–to-know-you questions and activities. Expressions used in
opening and closing conversations would be included as well as paired
conversations each week where students would regularly be able to
check in with each other and expand what topics they would like to
discuss. I would be bringing in some unusual tools to aid classroom
learning such as balloons and plastic hammers to reinforce certain
target language.
A second broad area would be to investigate each student’s own
English learning history through drawn graphs and personal written
explanations and discussions. We would be exploring those
psychological factors they had found to be motivating in studying
English, and those which had been detrimental. This would be
important to start thinking about since we wanted to create a very
positive supportive learning atmosphere both here in class and later at
camp.
A third area to be woven and worked on throughout the
semester would be my teaching them some typical American childhood
games that they could then teach at camp. There is a lot of language
generated quite naturally during the playing of games. Games also
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add an unexpected fun element to the learning process. As we
experienced each game we would brainstorm a list of vocabulary,
verbal phrases and expressions used while playing. We would need to
make sure the directions and rules were clearly understood and
practiced.
I suggested they would need to learn on two levels: one as a
first time learner of the new material, and another as a learner who
might some day be teaching this same material.
As that first day of class came to an end, I could tell that the
students were all very intrigued and excited about this new plan. They
supported the idea that this major challenge would be our focus for
the semester. There were questions and ideas and lots of energy
around this agreement. We had a new direction with very specific
outcomes we wanted to set in motion.
By the next class I had laid out a schedule for our semester of
twelve weeks with a ninety-minute class each week. This included a
combination of reviewing and recycling former language learned during
the first semester in addition to introducing new games that we could
learn and then recycle several times before the end of the semester.
The following is a sample of activities I did under each segment of the
tapestry of the design.
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CREATING AN ATMOSPHERE OF COMMUNITY
Community is established when people feel comfortable and safe
with one another, when there is respect for all individuals and where
people genuinely like and respect each other as individuals with honor
and dignity. Humor, cooperative learning, and a sense of excitement
and appreciation for being together enhance that sense of community.
To help try to create that community I gave students an
opportunity to get to know each other on a one-to-one basis weekly so
they could share their lives, worries, joys and interests during that
semester together.
Introductions and shaking hands
I had worked with these same students the previous semester. I
reminded them of this as we reviewed the process of meeting
someone for the first time. They all remembered how friendly and
outgoing I was the first day we met during the previous semester. To
reinforce and practice how to meet and greet people, and to practice
shaking hands, we started almost every class with a handshake, a
smile, and a greeting.

It was “Nice to meet you” the first time, which

changed to “Nice to see you again” during the following weeks, along
with the echoed responses. From there we added expressions like,
“Yumi, long-time-no-see! What’s new?” with a handshake.
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Each of us came up with new fake names to use to practice
introductions and meeting new people. For example, one of the girls
chose to be Madonna. Sometimes on purpose I would give them a
terrible handshake, one that was a finger shake only, or one that was
very limp. It would challenge them to correct my grip, and they
enjoyed trying to teach me, who could sometimes be a very slow
unwilling learner.
Shaking hands was used as a congratulatory reward as well.
Whenever someone contributed what I thought to be an exceptional
answer, question or comment, I would show delight and walk over to
the student with my outstretched hand exclaiming, “Good job!”

It

happened often enough that students would replicate and congratulate
each other in the same way, using those same words with my same
intonation.
We would be doing all of these same things at the beginning of
English camp, except this time the NPRMs would be the ones teaching
the correct way to shake hands when meeting someone.
Personal questions
I asked them to write down questions they wanted to ask me,
and requested as many as possible. I wanted to know what they
wanted to know. I had soft music in the background and gave them
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only five minutes to think and write as fast as they could. When the
five minutes were up, I asked each one to give me one question telling
them not to worry about making mistakes, that we were all learning
together and mistakes were a welcome part of all language learning. I
also told them that often their textbook English was not always the
way we would naturally phrase a question or response, and I wanted
to teach them natural English in this class. I encouraged them by
stressing that if they gave me an idea or just a key word for the
question, I would write down the full question on the board as I would
naturally ask it so they could copy it down for future use.

I also

invited them to use Japanese if they had no idea how to say a
particular question in English and together as a class we would figure
out the appropriate words and question in English.
We next brainstormed additional questions appropriate for their
classmates, such as, “Do you have a part-time job?” and “Are you
involved with any clubs on campus?” and “What’s your major?” Then
they had time to get acquainted in pairs. One row of students sat in
seats down an aisle on one side, with the partner sitting facing the
same aisle directly across from them. They would open the
conversation and take turns asking questions or discussing something.
Every four or five minutes I would yell, “Switch!” and that was their
prompt to close the conversation and move on to the next person, one
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row moving up and the other row moving down and around, so they all
moved one seat in a clockwise rotation. This same activity would be
used several times during camp as well. The chance to meet on a
personal level and establish a relationship with each new classmate
helped create a community of cohesion and eager cooperation.
Practical questions and requests for clarification
I asked them to get out a handout titled “Huh?” that I had given
them early in the first semester with these very practical and
necessary expressions:
Pardon? Excuse me? Sorry?
Please speak more slowly - clearly - loudly.
Please say it again.
How do you spell it?
How do you pronounce it?
Please spell/pronounce it again.
I’m sorry, I’m confused. Please say it again.
What does _________ mean?
Please give me an example using _________.
Please give me another example.
I’m sorry, I don’t understand.
How do you say __________ in English?
Please write it.
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I’m sorry, I still don’t understand.
The English was on the left side of the paper and the Japanese
translation was on the right side. We again reviewed and worked on
the correct intonation, stress and pronunciation. I reminded them that
if you said, “Pardon?” or “Sorry?” with a flat intonation it had a
completely different meaning than this context. I wanted them to
know this for their own language skills, but I also knew that I was
preparing them to speak naturally and easily in front of the high school
students later on. For high school students, as well as university
students, knowing this language gave them the ability to make
themselves understood in asking for reformulation of the language not
yet understood. It also provided a foundation and helped build
confidence by making themselves understood using this basic practical
and useful language. By learning this language at the beginning of the
semester and recycling it intentionally throughout the semester, I gave
the university students time to integrate it into their regular activities,
therefore allowing the language to flow out easily and naturally during
camp.
In pairs I give them a chance to quiz each other with one giving
a sentence in Japanese and the other student coming up with the
English. Because I wanted us all coming from the same place, I
stressed the fact that only the exact English as given on the handout
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was OK for this task because that specific language was what I would
use as a native speaker. They quickly realized that they did not know
how to say these things and it would take some additional work.
I encouraged students to help each other learn the material by
giving hints if the partner was stuck. I taught them to ask, “How
many words does it have?” “What’s the first letter?” “What’s the
second letter?” “Please give me a hint.” and gave the student quizzing
words to respond: “Almost!” “Try again.” “THAT’s right!” “Perfect!”
“Want a hint?” “Sorry, not even close!”
The students were asked to memorize these English expressions
for the following class. That next week I came with my big bag of
huge red and yellow plastic hammers that squeak when you pound
them. I paired the students up in teams of two; they chose a team
name, which I then wrote on the board. Then I asked a student
assistant to come up and told her to skip around the handout, saying
any listed request, question or expression in Japanese. The student
who pounded the hammer first got the first chance for points by giving
the English translation. The assistant helped me determine which
hammer we heard first. Teams got one point for a TRY and two points
for the perfect equivalent.

It quickly became apparent that those

teams that were willing to TRY to say it correctly were rewarded. The
teams that tried the most often outscored the teams who waited until

27

they were sure they could answer correctly. The message here, one
that I wanted to be loud and clear, was that trying was crucial to
success.
I also reminded them that we would be playing this game in
class each week for a month. The following week the students came
much more prepared in anticipation of this fun competition. By the
third week, almost everyone had it down, and deciding which hammer
was heard first became the challenge.
The next week I brought in a big bag that was passed around
and everyone had to take something sight unseen, one at a time.
Together everyone asked the holder loudly, “What’s that?” The
student usually didn’t know, and would have to say, “I don’t know.
Annie, what’s this?” And I told them. I then waited for them in chorus
to ask, “How do you spell it?” after which I spelled it as quickly as I
could so they had to request again, usually in unison, “Please speak
more slowly.” So I did, except this time I said it so softly they couldn’t
hear it. “Please speak more loudly.” was their next request and so it
went until those expressions came quickly and quite naturally. The
next week we came back to it, and the following week as well, so it
wasn’t long before anytime they heard me say something new, they
didn’t hesitate to blurt out, “How do you spell “Bummer!” or whatever
I had said, or “What does _______ mean?”
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Again, I was aware that

what I was doing was helping them to feel as comfortable and
confident with the English language as English students themselves
would be. This would be important to them as future role models with
the high school students.

EXPLORING PERSONAL ENGLISH LEARNING HISTORIES
At the beginning of the semester we took time to reflect on the
students’ own experiences in learning English. I felt this was
important if we were going to put our heads together and think about
what the high school students might be experiencing. I asked the
students to make a graph starting with when they first started learning
English, plotting the highs and the lows of their feelings about learning
English, and what they believed caused the highs and lows. For
example, Naomi’s parents forced her to join an English class at a very
young age because there was a native English speaker living in their
small agricultural town. But he was a big man, and she was always
afraid of him. She also felt the other students were better at picking
up the language. Because of those very real feelings, she hated
English even before entering junior high.
Yumi first wrote and then talked about how much she liked
English until she met some friendly foreigners. She was shocked and
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disheartened when she realized she could understand them, but she
didn’t know how to respond to them.

Her motivation towards English

immediately plummeted because of her experience and, as she saw it,
the failure of her abilities. She would eventually set strategies in place
where she would intentionally meet and be able to converse in English,
but that first experience for her was very traumatic.
Each student had his or her own story to tell. Because they had
drawn a graph to illustrate their stories, as well as written about them,
I could help clarify and correct their written descriptions so they could
tell their own unique stories using natural and correct English. Then
they would practice retelling their stories and discussing them many
times with different classmates, always recycling the language. In
addition, this would also be valuable information to share with the high
school students later during camp, or with anyone outside class.
Because I wanted this to be a very positive experience for
everyone concerned, we discussed the myriad of situations from their
lives that had so obviously affected both intrinsic and extrinsic
motivation towards learning to converse in English. That led to an
interesting discussion on ways to build positive attitudes and
motivation towards learning English, as well things to avoid that might
discourage and dampen motivation. Each student wrote out and
worked on the language that would best describe and detail his or her
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own personal story. They then shared their experiences with the
class. It was interesting to listen to each of these students’ very
different accounts of their English language progression. I know we all
appreciated hearing those stories that provided insights and helpful
hints that could be repeated and shared with the high school students.
The last area we worked on each week was learning new
activities and games that they would be teaching at camp.

INTRODUCING ACTIVITIES THE STUDENTS WOULD TEACH
I walked them through many of the activities that I would later
want them to demonstrate and teach the high school students.
Instead of simply explaining everything verbally, I felt it important that
they actually experience the activities. We would then talk about them
from the standpoint of the participants’ perspectives, followed by
discussing what was needed to be able to explain and give directions
as leaders and teachers.
The following are just two examples of activities I did with the
students and how I presented them. There are many more games and
activities explained later during the camp explanation itself. Those
activities were all first experienced in class.
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Knots
This activity I actually learned back in the CASC Leadership
Conferences. It’s a great exercise designed to get everyone involved
and working together for a common solution. The following is a
description of what I did with the students.
I had everyone stand shoulder to shoulder in a circle and stretch
out both arms inside the circle grabbing a hand of two different people
standing across from him or her, but not grabbing anybody’s hand who
was right next to them. After everyone made sure that everyone was
holding hands with two different people, together we worked on
helping each other untangle ourselves until we unraveled into a new
circle of unbroken hands. The ONLY way this worked was with the
help of everyone working together on task.

The spoken English

needed just for this one activity included directions and helpful advice
like: “Kyoko, go under her arm” or, “Step over his arm and go under
their hands.” “Back up.” “Come forward and go over.” “Can you do
that?” “Yumi, turn around and come this way.” “Did we do it?” “Yea,
we did it!”
Whenever they tried to give a direction with only a partial
command, for example, “Yumi, under!” I would counsel them with the
natural English for that command, “Yumi, go under his arm.”
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Closure discussion and questions after that activity included
some of the following: What language did we need for this activity?
Let’s generate a list of everything we said and other language options
that might be helpful.
language?

What questions do you have about the

Why do you think we did this activity? What was involved

in making this work? Did you first think it was possible to accomplish
the goal? Why or why not? What’s the learning that we can take
away from this activity?

What other questions do you have?

After this discussion they formed into smaller groups and within
those groups they reviewed and worked on giving clear instructions to
each other and experimented using the new language while repeating
the activity several times.
The next activity was an easy card game that students at any
level could play and enjoy. One reason I chose this game is because it
helps reinforce the use of plurals in English, always a problem for
Japanese students since there are no plurals in their language. The
following is a description of how to play the game.

I Doubt It
Even though this game is very simple and wouldn’t seem to
involve a lot of English, there’s actually a lot of language that flows
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while the players are trying to decide who’s lying and whether to
challenge or not. There’s a lot of kidding and joking as they tease
each other while playing. To teach this game I began by asking for
four volunteers to come sit with me around a small table, then asked
the other students to gather around and observe us. I first reviewed
the names of the face cards, aces and the term, a deck of cards. I
shuffled a deck of cards and dealt six cards to every player. The
person to my left started and began by saying how many aces she had
and then put those cards face down in the middle of the table. The
next person said how many twos he had and confidently placed those
cards face down on top of the aces. The next person announced the
number of threes she put face down and so it continued sequentially
up through the number of kings, and then back to aces, which in this
game were considered ones. The trouble was, often times the player
had none of the cards he said he had in his hand, meaning he had to
lie, or bluff. If at any time another player did not believe the player,
he or she could loudly declare, “I DOUBT IT!” at which time those last
cards played were turned over as proof.

The doubter might be

suspicious either because of the amount indicated, or because the
doubter was holding three kings himself, so when the player
announced that he put down two kings, it was easy to know he had
lied. If the doubter was right and those cards were not the specific
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cards the one who put them down said they were, then the one who
lied had to take the entire pile of cards to add to his own playing hand.
But if the player had told the truth, then the person who had doubted
had to pick up the entire pile of cards to add to his hand. The object
of the game was to get rid of all the cards in your hand.
The additional rule here was that if someone did not add the
plural when it was called for, then that player had to take whatever
pile was there in the center, which meant everyone was concentrating
on listening specifically to make sure the “s” was audible and correct.
The first person able to get rid of all of his or her cards won the game.
It was not easy and it was always a lot of fun. The focus and attention
was on plurals as well as the suspected liars.
We played until the players got the hang of it and started to
really enjoy it. Then we broke up our original group and each of those
students took decks of cards and went to start other games with three
or four of the observers who would then have the chance to play.

The

observers, meanwhile, had been instructed to take notes of the
language that was generated from the game. On the blackboard they
listed what they had heard all the players say during the game. They
listed expressions like: “I doubt it.” “Are you kidding?” “I think you’re
lying but I’m not sure.” “Really?” “I don’t THINK so!” “BUSTED!”
“Take them ALL!” “Oh-oh, I think I’m in trouble here.” Time was
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given in class to take notes and ask questions about the language.
First in pairs, and then together, we reviewed the instructions and
rules of the game.
Some students later reported that they had been so impressed
with the game that they had gone home and taught their siblings, or
their university club friends how to play, in English, and had a lot of
fun.

Hearing this delighted me, realizing that the more often they

introduced the game to anyone new, the more confident they would
become in their own abilities.
Teaching other games
Throughout the semester I taught them board games, such as
Monopoly and Guess Who? as well as easy card games, like Spit,
Spoons, and I Doubt It. I taught them different games for different
reasons, but most of the games I selected because they could be
recycled and the students could teach them during camp. Sometimes
I would teach half the class one game and the other half a different
game, and let them play for a period of time until they were familiar
with the game. Then I would regroup them into a new foursome with
two introducing and teaching the game they had just learned and
practiced to the other two who had not yet played that game. Then
the other two got a chance to teach the different game they had
learned. One powerful lesson to come out of these experiences was
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the students’ realization that giving clear, specific and simple
directions was not easy. They worked and worked on trying to give
clear explanations, and the next week I would put students in
completely different groups, which sometimes included students who
had been absent the week before. As time went on, the students
became more comfortable and confident both explaining and playing
the games that were always available at the beginning of class. It was
a nice warm up activity.

After each new game was introduced and

experienced, I asked them for written feedback. Did they like it? Was
it useful? Why? What new expressions and vocabulary did they get as
a result of playing the game? Did they feel comfortable teaching
others and playing? Were there additional questions?
They seemed to enjoy learning these games and we had a lot of
fun in class. Sometimes they felt they understood the rules or
directions and the language of a new game until they went off to teach
other classmates and they realized that they weren’t quite as clear
about the language and the directions as they had thought. I kept
reminding them that with continued practice, the skill of giving specific
and clear directions and explanations would get easier.
There was a lot of new language introduced each week, but it
was also reinforced and recycled for several weeks thereafter. All
semester I felt there was a greater sense of urgency to understand
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and to be able to replicate this language because the vision of later
teaching younger students was always in our collective minds.
The semester passed quickly and all too soon we were down to
our final classes. We talked about what weekend would be best to
offer this camp, but based upon our own schedules, along with what
we knew of the high school schedules, it seemed impossible to find a
weekend that worked. University exams were first, and then there
were high school exams for all seniors, but the younger students still
have several more weeks of regular school and then they had their
exams…
We felt we had no choice but to offer the camp a full six weeks
later. However, because it was so much later, some students knew
they would not be able to participate as student leaders due to
conflicting obligations, such as going abroad, or not being able to get
time off from work. They all expressed gratitude for this semester of
English and asked to stay in touch to hear about the camp, expressing
their belief that it would be a great success.
Ultimately, five students did commit to volunteer and serve as
our student leaders and near peer role models. These five were
enthusiastic about being able to commit to the extra time and effort
needed for our English camp. The following will give a brief
description of those five students.
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THE STUDENT LEADERS SERVING AS NEAR PEER ROLE MODELS
Statistically, all five of the student leaders were sophomores;
four of them were twenty years old, and the other was twenty-three.
This camp staff consisted of three females, and two males. Three
students were majoring in education, one student was majoring in
sociology, and one was majoring in law.
All of these students were able to enjoy conversational English,
and fell in the low to high intermediate ranges. Personalities, of
course, varied. Their names were Chiharu, Hiroaki, Hiroto, Yumi and
Yurika. Let me tell you a little bit about each one.
Hiroaki was the James Dean of the group. He always wore a
bandanna tied around his head, black boots, and drove a huge
motorcycle with deep and wide handlebars. He wanted to be an
English teacher at some point, yet his English skills were probably the
weakest of the group. He was more than willing to volunteer, to the
point of making arrangements to change his hours at his part-time job
so that he could participate. He was the quietest and most reserved of
this group. His hobbies included playing field hockey for the university
men’s field hockey team.
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Hiroto was another story. His mother was an English teacher so
he had been exposed to English by the age of eight or nine. She
bought junior high English textbooks and made both Hiroto and his
younger brother read and memorize them. He wrote that he actually
enjoyed that way of learning. When junior high started, he was bored
with English classes because it was so easy for him. He later ended up
hating high school so much that he completely dropped out during his
second year. He fought depression and only years later decided that
he wanted to go to Kumamoto University. He studied for the dreaded
university exams by himself. He said that he mostly read and
translated English writings, not studying grammar or words. Ten
months later, he passed the entrance exam for Kumamoto University.
Hiroto’s major was law and he was one of the few law students
I’d met who really wanted to continue in that profession, with
aspirations of becoming a judge some day, which was incredibly
difficult in Japan. I would guess he was a straight A student or close
to it, and he was extremely enthusiastic and helpful in preparing for
this camp. English had always been his favorite subject. Hiroto was
easy-going and cheerful, yet reflective, disciplined, and consistent. His
hobby was learning about and working on his computer.
Yurika was majoring in elementary education, and her minor was
English education. When she first heard about the idea of a camp, it
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further piqued her already extreme interest in activities related to
education. She thought it would “be a good chance to get hints, see
other approaches and experience new techniques.” In her personal
history paper, she wrote about a teacher in junior high who had used
many ways of teaching English, using games and songs and activities
which wouldn’t bore the students. Yurika enjoyed English, studied
hard and got good grades. By the end of junior high she knew she
wanted to study English more extensively so she worked hard and
passed an exam to enter a high school which had a special English
course.
Yurika said that while in high school she had experienced many
chances to use English. During summer breaks she even went on
school camping trips with foreigners associated with her high school.
She admitted though, that 90% of the time the students spoke
Japanese and only spoke English when they spoke directly with the
foreigners.
Chiharu majored in sociology and attended the same high school
as Yurika before coming to the university. I would describe Chiharu as
conscientious, organized, thoughtful, and hardworking. Her family
lived on a rice farm and she had a long commute to school every day.
She wasn’t quite sure what she wanted to do once she graduated, but
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she was genuinely interested in people and cultures. She hoped to
travel to many foreign countries in the future.
Yumi was another education major, with the goal of becoming a
junior high English teacher. She wrote, “I love to do things that are
fun, and the idea of this camp sounded like fun.” She wanted to
improve her English and get to know new people and make new
friends. Yumi was very friendly and outgoing, talkative, inquisitive,
and very enthusiastic about participating as a student leader. She had
experienced a previous English camp when she was in junior high
school. She recalled being frustrated and disappointed when she
realized that after a week of English camp, she could understand much
of what the foreigners were saying, but had no idea how to say
anything back to them in English.
She served as president of the university student English club
and she had also won first place in an English speech contest
sponsored by the club. She was always very enthusiastic about being
a part of this very different English camp.
These were the students who would continue with this adventure
in English with me. They were all bright, enthusiastic, sincere and
eager to make the concept of this camp a reality.
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CHAPTER 3
FINAL STAFF PREPARATIONS

WEEK BEFORE CAMP
Pulling it together
During the week before the camp was scheduled to start, the
university student leaders and I had a meeting at my house. Because
of spring break, it had been five weeks since we had last seen each
other. After we each had a chance to check in, I started by giving
them an update on the camp. I reported on how many students had
signed up so far and what schools were represented. I passed out the
camp schedules that we reviewed together. At that point we put some
butcher paper up on the wall and started listing the tasks that still
needed to be done before camp. I reminded them that this would be a
good opportunity for them to switch back into English themselves in
order to mentally and psychologically prepared for the weekend. The
list of tasks that we generated included going shopping for balloons
and other supplies, making the name-tags, packing all of the games
and materials, and making a shopping list of other things we needed
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to pick up. There were several handouts that needed to be redone, so
three of the students worked together on improving those handouts
specifically for this camp. Hiroto brought over his word processor that
had Japanese capability on it so they could rewrite and give the
students a bilingual handout on clarification questions and requests.
They also created a bilingual Monopoly handout full of typical language
necessary for that game.
Another important task was to have three of the student leaders
telephone each of the high school camp participants just to say hello
and set a friendly and comfortable tone even before the camp started.
They were to confirm transportation arrangements and answer any
questions the students had. All of these conversations were in
Japanese. The feedback afterwards indicated that the high school
students had really appreciated the phone call. Most were feeling
anxious about the camp, and hearing a friendly voice introduce herself
and answer the students’ questions was reassuring.
The five university students and I were the entire staff for this
weekend camp and I could feel us coming together as a team as we
collectively worked toward that common goal. We were all focused on
helping each other work toward the success of this adventure. It was
clear to me that everyone was committed to doing what they could to
contribute to the success of this project. For a long time this had been
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just an idea, something we would do “sometime in the future.” Now
the reality of the proximity of the camp was setting in. We were
becoming a team, and the team was working well.

FRIDAY AT THE CAMP SITE
The student leaders and I drove to the camp Friday morning, the
day before the high school students were to arrive. Hiroaki took his
motorcycle and the rest of the student leaders crammed into my car
that was loaded with luggage, games, excitement, and anxious
anticipation about the weekend ahead. On the drive up to the camp, I
sensed a much more concerted effort on the part of these new student
leaders to take their responsibilities seriously. They knew they would
each be responsible for one small group of two to three high school
students, with whom they would spend a large portion of time. They
were full of new questions and were very conscientious about wanting
to double check their understanding of the way to ask certain gettingto-know-you questions in natural English, double-checking the correct
spelling and the correct pronunciation.

Yumi in particular kept asking

me to help her work on her “th” pronunciation, and certain words with
“b” and “v” in them. Everyone echoed each word I pronounced for
them. Pronunciation had now taken on a more serious quality because
of their new leadership role. The three girls had telephoned each of
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the high school students the day before, so we all were interested to
hear their first impressions of the high school participants. It felt as if
you could wrap your arms around and grab on to the energy and
excitement inside the car.
Settling in
We arrived and unpacked the car and sized up our new site. We
walked around and giggled with anticipation as we carried all of the
games, notebooks, name-tags, markers, balloons, luggage, and the
CD player and music into the main lodge.
I gave them each a new medium sized notebook broken up into
several sections. We decided one section would be to write down new
vocabulary, another section was designated for curriculum reminders,
and a third section would be for their ongoing journal of thoughts and
reflections during this weekend experience. They immediately sat
down and tried to capture the new expressions and words learned on
the drive up to camp. They also jotted down the pronunciation aides
that we had worked on in the car.
KP duties and meals
This particular site was actually a YMCA Youth Hostel with an
older couple living there year-round and taking care of the place.
Before lunch the elderly manager came out to explain to the students
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in Japanese what the rules and regulations were for the youth hostel.
Besides his concern about so many people wanting to take a bath at
night, he talked quite a bit about the meal process. He and his wife
would cook all of our meals and have them ready according to the
times we had scheduled. He wanted a group of students to help set
up fifteen minutes before each meal, and afterwards we would be
responsible for cleaning up entirely by ourselves. That included wiping
off the tables, taking everything back to the kitchen area, doing the
dishes, drying them, and putting them away after every meal. He
then started organizing our lunch.
Once the students explained the entire process to me in English,
I introduced the common American camp term “KP duty” and
explained what it was. One of the students asked me what KP stood
for. I guessed that the first word stood for kitchen, and that the
second might be patrol and told them I knew it came from a military
origin. They all quickly got out their own dictionaries and informed me
the term was short for kitchen police (we decided to keep it to KP).
One whole page in the vocabulary section was saved for KP duty and
other meal expressions.

We listed the different phrasal verbs

associated with KP duty: to set the table, to serve up (which meant
the same as to dish up), to clear the table (which was different than to
wipe the table), to do the dishes (not the same as to dry the dishes),
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and finally, to put the dishes away. We decided the weekend KP tasks
would be assigned to the different small groups at each meal. We
divided the tasks into four: setting the tables, serving the food,
clearing the tables, and doing the dishes. Since there were five small
groups, four groups would be assigned a task at every meal, and one
group would have no task until the next meal. We would make a chart
to explain what group would be doing what and when. We decided to
alternate tasks. One of the student leaders would also need to explain
this to the group of students the next day.
We spent the rest of the time until lunch unpacking the boxes of
books, dictionaries, games and other materials and getting the lodge
organized according to our needs by moving tables and chairs and
putting up our butcher paper chart of tasks still to be completed on
site.
When lunch was served, the students all wanted to know what
“Itadakimasu” was in English, which we don’t have. I suggested that
some people say a short blessing or prayer of thanks before eating,
and others just say, “Let’s eat!” so that’s what we decided to do. I
also mentioned that it was polite to wait until everyone had been
served before starting to eat. We continued to use only English during
meals. We practiced polite requests and other language associated
with meals. “Are you hungry?” “I’m starving!” “Please pass the
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______.” and “Would you like some more ____?” “May I please have
some more tea?” “Is there any rice left?” “Could I have seconds?”
“Did you get enough to eat?” “Would you like anything else?” “I’m
full!” “I ate too much!” We also discussed nouns such as leftovers,
chopsticks, and the silverware components. As a staff, we would
share three meals together giving us these last opportunities to
practice and recycle the language before the high school students
arrived, and then another four meals together as a larger group.
These were the student role models, and they needed to be
comfortable using this language and sharing it with the others.
What was new was that now they were actually experiencing the
use of this mealtime language and so it took on a completely new and
more personal understanding and meaning. This understanding would
then be reinforced as they were explaining and recycling those phrases
in the course of speaking English during the next seven meals
together. There would naturally be a lot of recycling of this language
during the course of the weekend.
We developed some slogans for the weekend. One was, “Write
it or lose it!” This meant that as questions came up, or new
vocabulary was introduced, the notebooks should always be within
arm’s reach in order to capture and retain the language, thought or
idea. To follow up on that, the second very common slogan we said all
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weekend regarding new vocabulary was, “Use it or lose it! “ stressing
it would be good to try to use the new vocabulary and expressions at
least a dozen times before the weekend was over. These slogans
developed naturally, and were poignant reminders throughout the
weekend for both groups of students.
Journal writing
After lunch we had scheduled time for them to begin writing in
the journal section of their notebooks. Because this was the first camp
of its kind that I know of in Japan, I scheduled time for journaling for
two reasons. First, I wanted this to be a great learning opportunity for
the student leaders. They were risking a lot by volunteering to be
here, and a lot of time and effort went into producing this camp. I
wanted to enrich their learning by giving them time-outs to stop and
think about what was going on with them. I suggested some
questions for them to address and then just let them write and reflect
on what they were thinking about. The second reason was that I
wanted to see these written snapshots of what each one was
experiencing. I was curious. I wanted those experiences captured in
written form and not just thought about or verbally expressed. I knew
that once it got started, the weekend was going to be over in a flash,
and I wanted these written snapshots as a more permanent and
expressive account of their experiences.
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I asked them to write about how they were feeling about the
weekend, what were they thinking about, worrying about, wondering
about? What were their fears, hopes and expectations for the next
several days? This gave them a chance to begin that journal section.
I encouraged them to keep it handy and to write down thoughts about
learning and teaching as often as possible throughout the weekend
because I felt this was truly what self-discovery was about. I warned
them that making time to write would probably be difficult, but that
months later, after the excitement of the camp had worn off, they
would still have their journal to look back on. They could continue to
think about the ideas, reflections and learning experiences that would
naturally happen over the course of the weekend, via their written
record. For this first journal activity I put on soft music in the
background as everyone took time to write. To give you a sense of
these reflections I include an excerpt from Chiharu’s journal.
Hopes/fears/expectations/joys… 2:00 pm
First, I am looking forward to these days very much. I hope high
school kids are also looking forward too. And I hope we have a good
combination. My fears are that: 1. I wonder if I can communicate with
high school kids well. (Of course I will do my best!) 2. I wonder if kids
are very shy. Maybe they can’t talk or communicate friendly.
I’m happy and glad to brush up my English. During these preparation
days, I felt my English is improved! I like speaking English more. I do
think speaking English everyday is very good. And I think learners of
English have problems that they can’t express (explain) what they
want to say. So I’m also one of them. I don’t know how do we do so
that we can express what we wanna say. Maybe the answers are
practices with fun?
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Nature vocabulary hunt
Next, we went on our own staff nature vocabulary hunt in
preparation for doing the same activity over the weekend. We wanted
to take our English study outside to practice the expressions from the
“Huh?” handout for clarification. While we enjoyed the natural beauty
that surrounded us, they quizzed me on new vocabulary regarding
nature and practiced their listening and clarifying skills as new words
were spelled. The task for the high school students would be to walk
around this forested area and “discover” 12 new vocabulary words
found in nature that they were interested in learning. Then the groups
would meet back and share their new vocabulary words with the other
groups. Our staff wanted to get a head start. These student leaders
kept very busy “discovering” and writing down their own new words
and phrases as we walked around the area, and I could feel their
energy and motivation was at a high level.
Final game review and preparation
We went back to the main cabin and I reviewed the games one
more time during the afternoon and evening. As a staff we discussed
the rules and language this last time as final preparation for teaching
the high school students. They wrote their own teaching notes and
reminders in the curriculum section of their notebooks.
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They had

time to ask questions and clear up any confusion about rules or
language associated with the games and activities.
At the end of the activity I gave them time to journal again. At
this point Chiharu wrote:
I had many pick-up-games. I’m exciting now! KNOTS and SPIT
are very good! I have to memorize expressions about games.
And I will have to be careful of pronounce (have, “th” sounds).
Once we show them how to play game, next time, they will play
by themselves.
Assignments and tasks
After dinner the students decided which of them would be
responsible for which parts of the introductions and activities planned
for the morning. They made welcome signs and signs for the road
with arrows pointing to our area for those students who would be
driving. We decided what students would be in each group, and the
student leaders took time to look over the applications of the
individuals in their group. The girls made a large KP chart that would
be posted for all to see. They started writing out their scripts of what
each would be responsible for explaining to the large group the
following morning. They asked for help from each other in preparing
and rehearsing. We ate snacks and visited/checked in as a group at
about 9. We were tired, anxious, excited and happy to be together.
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Before going to sleep, they again wrote in their journals about
their reflections and thoughts about the day just finished and their
hopes for the day ahead. Chiharu wrote:
Now I’m looking forward to seeing students.
75% I’m looking forward tomorrow.
24% I’m afraid if I can work out/get through well.
I will make explanation about KP. So I must tell what KP is,
what some expressions means. I have to show easily as new
high school kids can make sence. What do I explain?
Surprising; I’ve forgot the best one! “Bummer……”
And how do I introduce myself? I can’t introduce or talk with a
person who I meet first time well.
I want to remember “do dishes” “clear tables” “wipe the table”
“to dish up” and “Please pass the ____. “May I have some more
_____?” “Would you like some more _____?” “Is there any ___
left?
I will get up at 7:00 am!
That’s right!

SATURDAY MORNING
The next morning came and the hours seemed like minutes. I
could feel our anxiety rise as the time got closer for the high school
students to start arriving. Hiroaki was studying his opening lines, and
the girls were designing a chart explaining the two days of KP duty
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detail. They were rehearsing how they were going to explain this to
the large group, and which groups would be the first to set the table,
serve the food, clear the dishes, and do the dishes. Balloons were
blown up and tied with string for one of the upcoming activities, name
tags were double-checked and ready for the students. Large colorful
welcome posters and directional signs were posted in appropriate
places.
As we looked around the lodge, we added the finishing touches.
The students had earlier picked out what music they wanted to play
while the high school students arrived, so the music was playing in the
background and the welcome signs were in place. Lots of different
games, big picture books, huge colorful dictionaries, and maps of the
USA and the world were displayed and in place around the perimeters
of the lodge. The place looked inviting, warm and colorful.
We decided to review the schedule one more time so the flow
and sequence of the weekend would be fresh in everyone’s mind. The
following is what we agreed upon.
English Camp Schedule
Saturday
10:00

Arrival. Pick up name-tags. Find assigned cabin.

10:30

Welcome and introductions - Hiroto
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Name game – Yumi
How do you do tag – Chiharu
Balloon stomp - Hiroaki
11:15

Conversation practice – Yurika
Greetings
Opening and closing conversation
Conversational pairs
KP duties explained – Chiharu

Noon

Lunch

12:30

Staff huddle with student leaders

1:00

Small groups
Huh?
Spit game
I Doubt It game
Getting acquainted time

3:15

Break

3:30

Small groups – Monopoly game

5:30

Free time for the high school students
Staff huddle

6:00

Dinner

7 - 11

Assortment of games inside lodge/snacks

8– 11

Baths

11:00

Bed for the high school students
Quick staff huddle

Sunday
8:00

Breakfast

8:30

Writing reflections on day before

9:00

Large group activities
Who Stole the Cookie from the Cookie Jar?
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Shuffle Your Buns energizer activity
Knots activity
Two Truths and a Lie game
11:00

Small groups
Vocabulary hunt on a nature walk
Practice using the Huh? handout

Noon

Boxed lunch picnic and food identification verbal quiz

1:00

Frisbee football

2:00

Conversational pairs

3:30 – 4

Camp closure, certificates, camp pictures

This was our last quiet time together as a staff before the high
school students would start arriving. I thanked them for giving me a
chance to make this dream come true and about how thrilled I was
that they had volunteered to be a part of this adventure with me. I
said how proud I was of them for being there and having put so much
effort and energy into helping to create this weekend with me.
I also told them I wanted them to enjoy the experience and to
be open to learning all they could about themselves as teachers and
learners. I challenged them to stay in English and to help encourage
and support the younger students to do the same as much as possible,
reminding them that as soon as they switched to Japanese, the high
school students would immediately follow their example. I told them
that I believed in them and felt they were ready for the challenge.
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CHAPTER 4
THE ENGLISH CAMP

In this chapter I give more details of the actual English camp
experience. I have subdivided this chapter into first giving a general
description of the high school students who participated in the camp
followed by the chronological events of each day, Saturday and
Sunday, with more detail of the events as they happened.

THE HIGH SCHOOL PARTICIPANTS
Eleven high school students, including two young fifteenyear-old girls who had graduated from junior high only two weeks
previously, registered for our camp.

The students came from five

different local high schools and one local junior high school. There
were four males and seven females, two fifteen-year-olds, two
sixteen-year-olds, four seventeen-year-olds, and three eighteen-yearolds. English abilities ranged from low beginners to intermediate.
Everyone came with one friend and one student brought two friends.
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SATURDAY, THE FIRST DAY
The time had come for our English camp to begin. Some high
school students drove up by themselves and three pairs came up by
train. I picked up some students from the train station, drove up to
our camp, dropped them off and pointed to the lodge, turned around
and drove back down the mountain for another pick up. Meanwhile,
the student leaders were welcoming them, finding name tags and
showing them where to put their luggage. The staff spoke only in
English and kept them all busy until everyone was there.
Opening Welcome
The student leaders made sure everyone was sitting in a chair in
a large circle in the main cabin by 10:30. Hiroto got up and
introduced himself and officially welcomed everyone to camp. He had
prepared his remarks well, telling the group how excited we were to
meet them and to be there together with them. He told them that all
of the student leaders were from Kumamoto University and that we
had spent a semester preparing for this weekend. He added a
prepared joke he had practiced that he thought would set a friendly
and comfortable tone. He then suggested we find out who everyone
was and asked everyone to introduce himself and tell what school he
or she attended.
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We went around the circle starting with the student leaders so
that the high school students could hear several of the introductions
before introducing themselves, each one saying his or her name, age
and which school they were from.

Everyone was pretty quiet and I

noticed that some of the high school students were looking downward
some of the time.

This was the beginning stage of a new group

forming, where most students only knew one other person. This was a
bit awkward and I sensed some anxiety and shyness on the part of the
high school students.
After the students finished saying their names and schools, I
cheerfully introduced myself. I reminded them that this was a unique
and special opportunity for everyone to live in English for the
weekend. This was the cheap way to travel and be surrounded in
English. I reminded them that we had many different English abilities
and ages and that I hoped everyone would encourage and help
everyone else stay in English as much as possible. I announced loudly
that as the native English speaker and coordinator of this weekend, I
did not care about hearing correct grammar, and I repeated it just to
emphasize my point. They laughed but I sensed it was definitely a
laugh of relief. I said I wanted them to relax and have fun speaking
English this weekend, meeting new people and learning to play a lot of
interesting games. I reminded them that they all had at least three
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years of English and urged them to use what language they had as
well as body language and gestures to help communicate. As an
example, I challenged them to tell me what I was communicating
without using any English, and then proceeded to act out, “I’m
hungry!” “What time is lunch?” “What are we doing?”

“Do you have

a pen I could borrow?” “What time is it?” “I’m sleepy.” The students
laughed as they guessed them all correctly.

That seemed to make

them feel more relaxed.

Warm-up Activities
We then moved into a series of getting-to-know-you activities
that included games to help learn the students’ names, reinforce name
recognition, together with some energizers. I believe that a group
that plays and laughs together feels more at ease within the group.

Name Game
Yumi started the series by introducing the Name Game. The
purpose of this game was to help people learn everyone’s first name
as quickly as possible using a double association with a noun that
started with the first letter of a person’s name. This was combined
with lots of reinforcement. Yumi explained the exercise to the group.
One person started by saying her first name and something she liked
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that started with the same letter as the first letter of her first name.
For example, “I’m Annie, and I like adventure.” Then the next person
said, “I’m Kensaku, and I like Kumamoto, and she’s Annie and she
likes adventure.” Next came, “I’m Yumi and I like yogurt, and he’s
Kensaku and he likes Kumamoto, and she’s Annie and she likes
adventure.

It continued to go around until the whole group had a

double association with the same letter in the first name and a noun to
follow. Everyone was concentrating on memorizing, knowing that once
the circle got around to his turn, he too would not only have to say his
own name and association, but also everyone else’s who preceded him
in the circle. Once we finished, in unison we all repeated everybody’s
name and what they liked one more time. Then on the loud command
of “Everyone, switch chairs!” we quickly jumped up, ran to a different
chair anywhere else in the circle and sat down again. Everyone looked
so out of place! In these completely different positions we once again
tried to put correct names and nouns with faces. Camp becomes so
much more personal when everyone can call the others by name.

How Do You Do Tag
How Do You Do Tag was the second icebreaker. With this game
the students got to practice handshakes and meeting people in a
different and exciting way. This also reinforced first name recognition
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as a follow-up to the previous activity. Chiharu organized and
explained this activity. Students stood in a circle facing in, with a bit
of space between them. Chiharu started by walking around clockwise
on the outside of the circle, and at some point, stopped in back of
someone and tapped the person on the shoulder. When the other
person turned around, Chiharu extended her hand to shake hands and
said, “Hi! I’m Chiharu!” The other person replied, “Hi! I’m Yuko!”
and then Chiharu responded, “Hi Yuko!” who replied, “Hi Chiharu!”
“Hi Yuko!” was repeated again, “Hi Chiharu!” was echoed one more
time. This entire exchange happened while they were shaking hands.
Then, they dropped hands and each took off running in opposite
directions around the outside of the circle, Chiharu continuing her
clockwise direction, while Yuko dashed off in the opposite direction.
When they “bumped” into each other halfway around the circle, they
excitedly held out their hands to shake them again, and excitedly
exclaimed as fast as they could, “Hi Yuko!” “Hi Chiharu!” “Hi Yuko!”
“Hi Chiharu!” “Hi Yuko!” “Hi Chiharu!” until they each said the
exchange three times, at which point they dropped hands again and
continued racing around the circle to see which one could get back first
to the vacant spot that Yuko had left open when she had dropped back
from the circle! The first one back to the spot got to stay there, which
left the other person to continue to circle around and tap someone else
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on the shoulder and begin this series one more time. It was really a
great activity, and quite amusing because some people got so caught
up in the excitement, they actually forgot their own names! Each
person had to listen carefully when the new person introduced himself,
because first you had to immediately repeat it, and then you had to
remember it to say it again on the backside of the circle. Meanwhile
the rest of the people standing in the circle concentrated on
remembering the names of the runners. This was a very exciting
game because one never knew who was going to be tapped next.
Eventually, a second initiator dropped back and started a second pair
of runners that made it even more chaotic and energizing.
This game continued until everyone had been selected at least
twice to run around after being tapped on the shoulder. After a time,
we stopped this game and continued on with the next activity.

Balloon Stomp
This activity was chosen so the group could just have fun and
laugh in this high-energy game. I predicted the group would let down
barriers and relax after laughing and playing this unpredictable game.
The goal was to lower affective filters and even out the playing field,
so to speak. Hiroaki explained the Balloon Stomp game to the group.
In this activity we would be using the balloons the staff had earlier
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blown up and tied with about an eight-inch string. Each student was
instructed to take one balloon and tie the string around his or her
ankle, which left the balloon dangling. The objective was to “stomp”
and pop other balloons while protecting your own balloon from being
popped. This was an elimination activity so once your balloon was
popped, you had to sit down and watch the rest of the fun from the
sidelines. It was hysterical. The two finalists turned out to be Yumi, a
university student, and Kohei, a high school student. Everyone
enjoyed this activity because skill had little to do with anything.
Everyone was exhausted from exertion and laughing so hard at the
others. It was a great closing activity for our warm-up section.

Opening and Closing Conversations
Now that they were warmed up and relaxed, we turned the focus
to learning some conversational techniques that gave everyone a
chance to talk with each other on a more personal basis.

Greetings
Yurika was in charge of the next segment on opening and closing
conversations. She started by asking everyone, “How are you?” and
everyone in unison responded with the predictable and textbook
answer, “Fine, thank you.” She laughed because of the predictability
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of the answer, and went on to draw four faces on the board: a face
with a very broad smile, a medium happy face, a straight lined mouth
face, and an unhappy face. She then asked the students to give her
other suggestions for different answers according to what the faces
represented. Eventually, her chart was composed of the following:
How ARE you?
Great!

Pretty good.

OK.

Not so good.

Terrific!

Good.

Not bad.

Terrible.

Wonderful!

Really good!

So-so .

Horrible.

All right.

Awful.

Fantastic!
Super!
Excellent!

She explained that in natural English different answers were
often given, and she encouraged them to try to expand the answers
they gave in the future. She reminded them that body language had
to agree with the words spoken, and that if someone said “Great.”
without expression, feeling or energy behind it, the person who asked
would not believe the response given. She showed examples, and
everyone laughed, having understood her point.
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Opening and closing conversations
She then introduced the proper grip for shaking hands and the
student leaders went around shaking hands with all of the high school
students, looking into their eyes while smiling, and working on
coaching everyone to acquire the appropriate grip.
Earlier we had all learned the names of everyone, so Yurika had
written on the white board the following exchange:
A: Hello ______! Nice to meet you!
B: Hi _______! Nice to meet you too.
A: How are you?
B: _______, thanks. And you?
She had also written up the following ending for a conversation,
and she demonstrated stress and intonation. She used hand
movements to indicate where the stress fell. Then she used the hand
signal of slapping her wristwatch with a surprised look on her face as
an indication to begin to close the conversation.
A: Oh, I’m sorry. I’ve got to go now. It’s been nice
talking with you.
B: Yeah, it’s been nice talking with you too!
A: I hope we can talk again soon!
B: Sounds good.
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A: OK, take care!
B: You too.
A: See ya!
B: See ya!
To practice meeting people for the first time and to practice
everything that Yurika had just introduced, the sixteen students then
moved to the two rows of chairs that had already been set up, facing
each other in close proximity.

Conversational pair practice
The five university students were strategically placed in one row
so they wouldn’t be speaking with each other during this activity since
the purpose was to meet as many high school students as possible.
This was an opportunity for students to begin to get to know each
other on an individual basis, as well as to have plenty of practice
shaking hands and opening and closing conversations. This would be
the first of many opportunities for them to share and have
conversations on a one-to-one basis. The paired students were only
given a short time to get acquainted before I gave them the signal to
start to close the conversation and move to the next chair to their
right. Everyone shifted one position and by doing so was looking at a
new partner with whom to begin the next conversation. The students
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had a chance to meet and speak with six different students before we
had to stop.
My role was official timekeeper and photographer although my
ears had grown about ten times as big as usual since this was my first
opportunity to listen to each student in action. I remember zeroing in
on the weaker skilled students to see how they were doing.

Everyone

was incredibly helpful and aided students who were struggling with
vocabulary and confidence. The atmosphere was one of overt and
conscious support and encouragement that was consistent throughout
the camp.

KP Explanation
Because lunch was approaching, Chiharu interrupted the
conversations and introduced KP duty to the group. She explained
that KP was the English term used at camps to explain the following
chores: setting the tables, dishing up, clearing the tables, and doing
the dishes. She displayed the chart showing which groups would be
responsible for which tasks during which meals. She further explained
what exactly was expected with each task. The first small group was
excused to start setting the tables in preparation for lunch as the rest
of students continued with conversational pairs.
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Lunch
Lunch was served and everyone sat down anywhere they wanted
at long narrow tables. As anticipated, the first thing that came up was
the question of what to say instead of the traditional Japanese
“Itadakimasu” and so the students leaders explained what they had
learned the day before. Everyone answered, “Let’s eat!” The student
leaders made a point of saying things like, “Please pass the ___.”
“May I have some more tea please?”
you like some more ____?”

“Is there any rice left?” “Would

I contributed, “Who wants my natto?”

We challenged each other to explain in English exactly what we were
eating, and there was a lot of discussion about the English vocabulary
for the food in front of us.
Again I was aware of the amount of assistance and
encouragement by everyone as the students were attempting to make
conversation over lunch. As soon as lunch was over, the assigned
group of students started clearing the tables and another group
started doing the dishes as prearranged, while the other students went
to find notebooks and pencils to write down newly learned vocabulary.

Staff Huddle
This was the first of several staff huddles. It gave the five
student leaders and me a chance to check in briefly with each other as

70

a unit. We sat away from the students in a small circle with our heads
leaning in to better hear one another. I asked them how they were
doing and how they felt camp was going so far. It seemed everyone
wanted to talk at once. Each person had a chance to “check in” and
share the highlights of the morning. They reported on things they had
noticed about the students, and descriptions of how they felt speaking
in front of the entire group. They added thoughts about meeting the
students for the first time, along with whatever else they wanted to
share at the moment.
After everyone had a turn, including myself, we reviewed the
afternoon schedule and double-checked to make sure it would flow and
was what we wanted. We agreed that it was all right as planned. We
agreed to huddle again after dinner, and I reminded them that I would
be circulating and would always be close by so if ever they needed my
help for anything, they just had to give me a sign.

Small Group Activities
Each of the student leaders had earlier identified the high school
students who had been placed in his or her small group. Now they
gathered those students and led their group in separate directions
outside to get some fresh air and find a place to settle for more
English conversation time and some new games. They first started by
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interviewing each other to get better acquainted. Next on the agenda
was to learn and practice getting familiar with clarifying questions and
requests found on the handout we called the “Huh?” handout.

Huh? handout
Once they had found a place to settle on one of the wooden
picnic tables and benches outdoors, the student leaders gave a “Huh?”
handout to each one. This handout is described on page 25.
Pronunciation and intonation were reinforced and the students
practiced and quizzed each other. This language was recycled all
weekend.

The Card Game, Spit
Next on the agenda was to teach the students the easy yet
exciting game of Spit. Each student leader explained and
demonstrated how to play. First, numbers 1-10 were reviewed and
face card names (jack, queen, king and ace) were introduced. Then
each player was given a separate complete deck of cards. Each
shuffled her own deck and then placed four cards face up in front of
her. They each continued to hold the rest of the deck face down in the
left hand, while they moved cards around with the right hand. When
everyone had agreed they were ready to begin, in unison they all

72

loudly counted, “One, two, three, spit!”

As “spit” was called out,

each player put the next card from the top of the deck she was
holding, face up near the middle of the table above the four cards in
front of her. This was her “spit” pile. As quickly as possible each
player used one of the four cards that were face up in front of her to
play on top of any SPIT pile in the middle, by placing the next card
either up or down sequentially on top of any of the spit piles showing.
For example, if Hiroaki had put a four down when everyone said
“Spit!” and Yuko had a three card as one of her four cards face up in
front of her, then Yuko could put her three card on top of Hiroaki’s
four. But, if Midori had a five as one of the four cards if front of her,
then she also could put her five on Hiroaki’s four. Whichever person
got her card on top of his four card first got to leave it there and then
replace her empty spot in her four card lineup in front of her with the
next card from her deck. All players had to call out in English the
number or the name of the card played. Play continued until nobody
could play, and then they started again by calling out in unison, “One,
two, three, SPIT!” The object was to get rid of the entire deck as fast
as possible by playing from the four cards face up and replacing them
after they had been played. The first one to play all her cards yelled,
“I’m first!” and the others kept playing to see who was second.
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Although difficult to explain on paper, this game was easily
demonstrated and explained at the same time. Even if players were
dazed the first time they played because of the speed at which it was
played, they were usually the ones who demanded another game and
then another. The great thing about Spit was that it was easy to play,
fast and exciting for everyone playing, and everyone was successful at
speaking the simple English needed for the game. Everyone won!

I Doubt It!
The student leaders followed the game of Spit with the next card
game I Doubt I! (previously explained on page 31).

Both games were

used to establish a comfortable and safe environment for the students
to play together, socialize and learn more about each other while
playing and having a good time. After that, the student leaders gave
the high school students a small break and told them to meet back in
the main lodge by 3:30.

Monopoly
Monopoly was the big game of the afternoon. Each small group
had its own Monopoly game and the student leaders handed out the
bilingual instructions they had prepared, and then taught their small
groups how to play. This game was rich in vocabulary and produced a
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lot of language. The university students all really enjoyed playing this
game and their enthusiasm was overt as they taught the others and
explained the rules. It was a good chance to recycle a lot of the
language found on the Huh? page as the high school students tried to
clarify for themselves how to play. As I walked around observing the
groups, I could tell they were all enjoying themselves while getting to
know each other better at the same time.

Dinner and Evening Activities
During dinner the students were encouraged to continue to have
conversations in English and meet new people. I overheard them talk
about the games played during the afternoon.
After dinner the students had some free time as some of the
students did KP chores. Kohei, one of the high school students,
entertained the others with his magic tricks. This was an example of
the community spirit being built as the students got better acquainted,
felt more relaxed and starting contributing to the spirit and
camaraderie of the entire group.
The evening was an unstructured part of the day and there were
many traditional American games scattered around on tables in the
lodge. The males picked up a Scrabble game because, as it turned
out, two of them had played scrabble before. They immediately
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started showing the other men how to play. It was not long before
two games were going with three men concentrating over each game.
I was impressed with how engrossed they were in their games. Those
two Scrabble games continued most of the night and during one game
they eventually used all but three letters.
The girls congregated over some other tables and started playing
one game after another. Games included Guess Who?, Pick Up Sticks,
Clue, Backgammon, and card games like Egyptian Rummy, Fish, I
Doubt It, and Spoons. There were also large world atlas books and
other stimulating books around for students to look through with other
students. The lodge was filled with many different conversations in
English. The student leaders did a great job of inviting the students to
try new games and then teaching the games or asking me to explain
games they hadn’t seen before, like Backgammon.
Because this was a small youth hostel, there were only two small
rooms for taking a bath at night, one for men and one for women.
They were so small that only two people could be in the room bathing
at the same time. The student leaders organized the bathing schedule
with the students and tried to keep them on schedule. By eleven all
the students had finished their baths and we urged them to get to bed.
This gave us, the staff, a chance to meet and check-in. This was
an opportunity for each to share experiences and reflections from the
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day as well as a chance to review and get ready for the next day. We
laughed with each other and again refueled that feeling of team spirit
and the enjoyment of sharing this adventure together.
I encouraged the leaders to write in their journals about the
things they had learned from the day before going to sleep that night.
A couple of students stayed there in the main cabin writing and
reflecting, the rest of us went off to our respective cabins. We women
could overhear Hiroto’s laughter from the men’s cabin up the hill, so
we knew the guys were still awake and telling stories. Hiroto later said
that they stayed up talking until at least two in the morning and 8090% of it continued to be in English. The girls continued to write in
their journals until after I fell asleep.

SUNDAY, THE FINAL DAY
This was definitely not an early morning group. There were
three of us ready to go before the appointed breakfast time. I asked
the student leaders I had seen to go wake up those I had not seen, as
well the rest of the high school students. They eventually all showed
up and ate, but some with only one eye open. I think the excitement
from the day before as well as the late hours that some students spent
talking (mostly in English) produced this result. Breakfast was the
quietest meal of the weekend, but they still tried to keep it in English.
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After they ate, I asked them to come sit at another table and
take a few minutes to write out their thoughts and feelings about the
previous day. I wanted to get their written feedback.

Reflections
The high school students were given time to write down their
own thoughts and impressions about the day before. This gave them
a chance to slip back into English via writing first, as well as time to
give us some written feedback on the weekend activities. The
following are examples for their responses.
Midori, 16, wrote on Sunday morning of her experiences on Saturday:
I played some games were very interested. I have many
friends. I difficulty to spoke English in a day. But! English
communication is very fun! I leaned speaking English is
important to my opinion. Thank you!

Kensaku, 17, recalled:
Annie said “do not think about grammar during the camp”
so I could take easy and I was able to speak much more
English.
Yuko, 16, wrote:
I’m not good at English conversation, but I tried it hard
yesterday. I was anxious about conversation at first, but
now, I’m enjoying it very much. I’m proud of my English
speaking ability a little.
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...Thanks to everyone, I enjoyed this camp. I want to
meet them again, and I’ll never forget about this camp.

Yuka, a recent junior high graduate wrote:
I enjoyed playing game yesterday. It was very interesting.
Everyone were very very delightful people. When they
were kind to me I was very happy. I was surprised at
everything.

Kana, the other recent junior high graduate, wrote:
I played some games yesterday. Those are very
interesting. I enjoyed it. And I could study English. But I
could not speak English. I think I should study English
harder. They are kind to me. I like English so I want to
speak better than now and before. I will go to high school
nest year. I study hard there. Some day I want to go
foreign country. This is my dream. Thank you for
teaching various.

Masa (Masakatsu), 18, shared:
I’m not good at speaking and writing. But I wanted to try
to speak in English with my new friends. I think that this
program is very very nice idea. I could meet new friends
here and have a good time. And I felt that speaking
English is very fun. Of course, it’s still little difficult for me
talking English....I can’t use good grammars and I don’t
know much words. But as Annie say “If you can’t speak
English well, you can use body signs,” I think the spirit is
very important when I speak English. I thank you and
staffs for inviting me this wonderful camp. If I’ll have
other chances, I’ll participate willingly. I really had a good
day!
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Fumie, 17, remembered:
What I felt the best was that this camp was really fun.
This is the first time that I have taken part in an event of
YMCA. I didn’t know what the camp would be like. It was
“Hello! Nice to meet you!” that I was talked as soon as I
arrived here. It’s very simple, but we could talk, introduce
each other naturally. I can’t usually have a chance to talk
with various people and make friends even in Japanese.
But I could here by talking with friends who are different
school students, different grade. I could do that more and
more. In this camp, I experienced many, wonderful
things. We talked each other a lot, made friends, and
worked together.
Eshou, 18, with very low in English skills (a friend that Masa brought)
wrote:
Yesterday I came on this spring camp. I made some
friends and I came to like English. It’s English camp is
very very difficult program, but first of all I feel tired
because I can hardly speak English, but I came to like this
one. I hope I can speak English well and I want to come
again this program. I hope I will see everyone again.
Kohei, 18, had spent some months in Canada, but felt he was losing
his English speaking skills because he never had a chance to use them
since he returned to Japan a year ago. He was extremely helpful with
the less skilled, and he wrote:
Yesterday I got good friends! This program is so nice
because I wanted to speak and talk to someone like them
in English. It didn’t matter how English level here, so that
is why I got friend. No grammar, no ashame, no
Japanese, these will help them lots. I think we have a
good, excellent, unforgettable attitude here. I think here
is something happening on us. We are speaking English
better than yesterday. I’m sure that we can see each
again and speak English! I say I love this program, I want
to stay more and I do please to meet you then.
When I was in junior high school I didn’t like English
grammar. I was thinking that I don’t have to learn English
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because I’m Japanese! Now I want to learn English more
and more.
Everyone was now up, they had eaten, the dishes were done and
most of the students had a chance to write their thoughts on the
previous day. Now it was time to get bodies moving again.
The student leaders asked everyone to come join us sitting in a
large circle of chairs as we would begin the next series of activities,
the first of which we did together as a larger group to reinforce the
total group cohesion before dividing again into smaller groups.

Who Stole the Cookie from the Cookie Jar?
We used this activity as a name reminder but also because it
was a great way to start again after a meal or break to bring people
together to a common place.

It also worked on intonation, stress and

pronunciation while building community.
There were two parts to the game. Everyone learned the
rhythm and the hand movements first.
Count 1: Slap your thighs with both hands
Count 2: clap once
Count 3: snap your fingers, both hands
Count 4: clap again
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This was repeated over and over until everyone could do the
movements with the beat, and then we added the words that were
written on the board. We went slowly at first while people were
learning the combination, but after everyone was comfortable with the
movements, the beat and the words, we picked up the speed and
challenged everyone to go faster and faster.
Everyone: Who stole the cookie from the cookie jar?
Yumi: MASA stole the cookie from the cookie jar!
Masa: Who me?
Yumi: Yes, you!
Masa: Couldn’t be!
Yumi: Then, who?
Masa: MiDORi stole the cookie from the cookie jar!
This basic chant was repeated over and over again as different people
accused others who pretended to be shocked at the accusation.

This

was a four-beat ditty, so if you had a three-syllable first name, like
Chiharu or Hiroaki, the entire name had to be said on that first down
beat, so the different stress was CHIharu, or hiroAki.
This was a lot of fun because of the rhythm element to it as well
as the challenge of everyone keeping it going for as long as possible.
We made a lot of progress in that effort.
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Shuffle Your Buns
While we were still sitting in the circle, Yumi introduced the next
active energizer called Shuffle Your Buns. She started by getting up
which left one chair empty. She was standing in the middle of the
circle and if she called out, “Right!” the person sitting to the left of the
one empty chair (the one Yumi had left) would scoot to his right to
occupy the empty chair, which left his chair empty. As soon as his
chair was empty, the next person scooted over into the empty chair as
fast as possible. That continued and it just kept going round and
round as people kept scooting to fill the empty chair next to him.
Meanwhile the person in the middle was also trying to fill that empty
chair, which left the person without a seat as the new middle person.
At several points, the inside person loudly yelled, “Switch!” That
automatically changed the direction the entire circle was going, from
clockwise to counter-clockwise, then to clockwise again, etc.

This

game certainly kept things moving.
Next it was time to slow things down a bit in a cooperative
exercise that used English to succeed in the mission.

Knots
Hiroaki moved to the middle of the circle to explain our next
exercise. He had learned this during the semester class and the
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details can be found on page 32. This was a good exercise to build
teamwork within a group since it took cooperation and suggestions
from everyone to make it work. It demanded one hundred percent
participation and cooperation that included everyone working for the
same goal: to get untangled.
We concluded this series with one more game, which required a
lot of English, and some extra thinking and scheming.

Two Truths and a Lie
Yurika explained that the students were to make up three
statements about themselves, two things that were true, and one that
was a lie. She gave her own personal example. Then she asked the
students to hold up their hands for whichever statement they thought
was the lie. Since the university students had done this several times
previously, they were ready with their own hard-to-believe examples.
The student leaders started which gave others a chance to hear a
variety of examples they could use. Students got points for correctly
guessing the lies, as well as points for fooling others.
Next we moved back into our small groups and headed outside
to find some new English words.
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Vocabulary hunt on a nature walk
Each small group set out in a different direction in the woods to
“hunt for” and discover at least twelve to fifteen new vocabulary
words. This was another chance for the small groups to keep the
conversations going, recycle questions from the clarifying handout, ask
about nouns they were interested in knowing about, and be in a
completely new context with English, enjoying nature and the beauty
surrounding them.

Boxed lunches
By noon the student leaders had led their small groups up to a
specified large grassy area for a boxed lunch picnic. This was
unstructured and, of course, the side conversations immediately went
to trying to figure out the English names for all of the different foods
found in the twenty packaged store bought lunches in front of us. I
first let them discuss it and go as far as they could by themselves
before throwing in words I knew. Some of the food we identified
included rice balls wrapped in dried seaweed, fried chicken, rolled
sushi, pickled vegetables, ginger, fish paste, green beans, coleslaw,
omelets, potato salad, spaghetti salad, salmon, and other fish we
didn’t know the names for. We also identified sweet potatoes, bamboo
shoots, sour pickled plums, beef (and not cow), carrots, onions,
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hamburger meatballs, small sausages, and macaroni salad among
others. It was a beautiful day to enjoy a picnic outside surrounded by
trees, mountains, nature, and new friends.

Frisbee
After we finished cleaning up the debris from the packaged food
containers, we got up and used the huge field to teach everyone how
to throw a Frisbee. All the students knew what a Frisbee was, of
course, but most had never thrown one before, including some of the
student leaders. Those of us who had played a lot of Frisbee, taught
and practiced with the beginners. This gave some of the high school
students a chance to be the role models and teachers. They really had
fun with the switched roles of teaching the university students!
After a time, I divided them up into new teams of four, by
mixing the stronger and the weaker skilled Frisbee enthusiasts. I drew
two lines in the dirt about twenty feet apart, and two students from
each newly formed team stood behind one line, and the other two
lined up behind the opposite line. Each team had a Frisbee. They
were given ten minutes to see how many times they could successfully
catch and pass the Frisbee without letting it fall to the ground. Like a
basketball drill, each time a person threw the Frisbee to a team
member opposite her, she then had to run to the end of the opposite
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line. They had to count out loud each successful pass, and start
counting all over again any time the Frisbee fell. The students really
encouraged and helped each other improve, and there was a lot of
excitement and cheering for their teammates and each other.
It was pretty exhausting after awhile, so we took a break, and
during the break I noticed the stronger team members gave a lot of
encouragement and advice to the students who were still inconsistent
with their throwing skills. Remember that all of this encouragement
and support continued to be in English.
After relaxing a bit, they were charged up and ready to go again.
They all improved remarkably and the numbers of successful
exchanges dramatically increased. After that I taught them how to
play Frisbee football and we had a round robin tournament with four
teams and two games going simultaneously.

Paired Conversations
It was time to slow things down, so the students sat down again
in two rows facing each other and again had about five or seven
minutes to chat with another student before I gave the signal to close
the conversation and move on. Each row moved clockwise around in a
circle again. I noticed the genuine eagerness and excitement this time
as the students moved and saw who their next partner would be.
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They knew each other by now; they had laughed, and shared and
eaten together. There was trust and respect for one another, and
eagerness to share advice, ask questions, and continue to get to know
each other better, in English. The noise level continued to rise as they
went from person to person. Pretty soon I noticed that many got up
and quickly went to find paper and pencil so their partners could also
write them a personal message. Friendships had developed during
these thirty hours of getting a chance to meet some new people, using
a foreign language as the medium, and being and playing together.
I heard Yumi tell each of the junior high graduates her personal
story about feeling like she was a failure when she first met foreigners,
but she encouraged them to “Gambatimas!” (keep fighting) and
continue to try to speak and study English more. She gave them each
additional ideas on how to study.
Many of the conversations were very intense and it seemed that
nobody wanted to stop. I found it harder and harder to give them the
signal. I kept telling myself, “Oh, one more minute. Oh, I can’t stop
this great conversation; OK, one more minute.” I wanted the time to
stop for a couple of hours to let these moments continue.
As it got later I went up to the three university girls who were
sitting side by side in line, and I showed them my watch. They
literally shrieked with shock at how fast the time had flown!
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Saying good-bye
It was time to bring the camp to a close. We asked a farmer
who happened to be passing by to take a group picture of us. As soon
as he had taken five photos with five different cameras, six more
students raced to him and begged him to take six more photos from
six completely different cameras. The students grouped and
regrouped for hundreds of pictures and memories, and continued to
run around asking people to write personal notes.
I pulled the group together again and congratulated them for
having made such a tremendous effort in living up to my earlier
challenge to stay in English as much as possible throughout the entire
weekend. I then handed out colorful Certificates of Play because so
much of the weekend was spent playing in English. Each certificate
had a participant’s name on it with an inspirational message in English
about how important play was throughout life. Everybody clapped in
appreciation as I called each recipient’s name out loud and shook his
or her hand.
The student leaders also added their sincere words of thanks and
encouragement to the group. There was a lot of enthusiasm and talk
about organizing a reunion as soon as possible.

89

Students started hugging each other and saying their private
good-byes. Many of my student leaders later remarked about how
much more emotional it was to say good-bye to these students than
they had ever imagined it would be.

I too was thanked and hugged,

but I was concerned about getting them back to the train station on
time, as time was slipping by much too quickly. It was extremely
difficult to convince any of the students that it was time to go and that
they needed to get in my car immediately with all of their baggage.
Nobody wanted to go. I took a group to the train station then dashed
back up the hill to gather another group of unwilling passengers. I
wasn’t at all sure the last group was going to make it in time for the
train. The last two carloads were ordered to “Run!” when they got
dropped off.

I was exhausted as I slowly drove back up to the waiting

university students.

The drive home with the student leaders
After we cleaned up the area and packed the car, we waved
good-bye to Hiroaki who rode off on his motorcycle. The rest of us
piled back into my car and drove the one-hour drive back to town.
mixture of relief and exhilaration was clearly obvious in all of us.
Everyone seemed to be talking at once about how great the
experience had been for him or her, and there was lots of talk about
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A

doing another one, but making it longer.

I wished I had been able to

tape record the entire drive back to Kumamoto because the ideas were
shooting and bouncing all around about what we should do next time.
They all wanted to be involved with the planning and executing of
another one, a longer one.
The next day I ran into one of the high school students and
asked her if everyone had caught the train in time, knowing it would
have been a very close call for the last two carloads. Fumie laughed at
the concern in my voice and promptly told me that they had all missed
the train on purpose so they could stay together longer because they
weren’t ready to leave each other yet.
During the concluding activities there had been a lot of talk
about seeing each other again with promises to get together for a
reunion. Within days, a reunion planning discussion was in full gear,
and one week following camp, twelve of the sixteen students got
together and had a potluck lunch under the cherry blossoms and spent
the afternoon together. After eating and visiting, a number of Frisbees
appeared which naturally attracted a group of younger children. It
wasn’t long before the students were teaching the children how to
throw the Frisbees correctly and playing with them.
Less than a week later they had another reunion organized by
one of the high school boys, with eleven of the sixteen present. It was
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obvious that some strong connections and bonds had formed during
that one English weekend together with the near peer role models.
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CHAPTER 5
REFLECTIONS AND CONCLUSIONS

At the end of the camp experience I asked both the high school
students and the university students leaders to look back and capture
some of the highlights of their individual experiences. At the same
time, I took time to reflect on my overall experience of what I had
done and what I might do differently.

REFLECTIONS FROM THE HIGH SCHOOL STUDENTS
After camp I mailed the high school participants a questionnaire
and asked them for their thoughts about the camp. The responses I
received were all very positive. They all seemed surprised with the
camp format and the fact that the university students spoke English so
well. The responses indicated a great appreciation for the entire
experience. The following are some of the responses from the high
school students.
Fumie wrote back immediately:
What I thought of the camp was that it was really fun, and the
most interesting one. I have camped many times, but I camped
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with my classmate, clubmate, whenever I camped. Because of
that, we had already known each other well. But the camp I had
with you was different. Everything was new. Talking, playing
many games, and eating together outdoors, anything I did was
good for me because I can’t do such things usually.
Question (Q): Did it help you in English? Has your English
improved? Has your confidence improved with regards to
speaking English?
Answer (A): Yes, it helped my English a lot. I had not spent in
English all day long. Though it might be very simple English that
I spoke, it’s very important, I think. And I gained confidence
myself, having talked with many people about many things. All
of people I had talked with in English looked uneasy worrying if
they were speaking correct English or not, I was one of them.
But, new friends I met through the camp were not. They spoke
stately. So I became to be able to speak English without
worrying making mistakes, easily and merrily more, even with
boys. (I don’t talk with boys usually because I go to girls
school.)
Q: Would you like to be a student leader yourself someday and
work with a small group of students speaking in English?
A: Yes, I would. Trying to lead students would be a good
experience for me too. If I try to lead, I want to do cheerfully
like them. And I really think Annie’s way to introduce oneself is
good because I could quickly memorize names by introducing a
favorite thing, too. (Annie likes adventure.) I like this way. I’d
try it too.
Shiho wrote:
I had a great time with other members through this English
camp!! At first, I was shy to speak in English with my friends
but I found it important way to improve my English. I could
make many friends here and have good memories. Many games
were very interesting, especially Monopoly. If I learn English
only in my school, maybe I couldn’t be interested in English and
be good English speaker. Talking 4 minutes and saying like,
“I’m sorry I have to go now. It’s been nice talking with you,”
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then change person was very good idea. I really like to talk with
people who met first time. I thought that to be shy was bad.
Talking positively is good thing to be very good English speaker.
I want to join like this English camp again!
I surprised that Kumadai students didn’t use Japanese at all.
Q: Did it help you in English? Has your English improved? Has
your confidence improved with regards to speaking English?
A: My English have improved. I never talked with high school
students in English except at YMCA, so I found it fun to
communicate in English with Japanese. I could make many
friends. Playing Monopoly and Frisbee were interesting. During
this camp, I could talk with friends in English naturally.
I learned to be shy was bad. I think that acting positively is
difficult but it is very important for me. Talking and playing with
new friends is really fun!
Q: If you were to advertise this camp, what would the
advertisement say? Shiho suggested:
A: No grammar! No text book!
You can learn English with playing games and having fun with
friend in this camp. Please join English camp and let’s learn
English with us!
Q: Would you like to be a student leader yourself someday and
work with a small group of students speaking in English?
A: I would like to be. Teaching how to play games in English
seems to be difficult but also be interesting. I think I can learn
many things from high school and university students.

REFLECTIONS FROM THE UNIVERSITY STUDENTS
I interviewed the university staff after camp as well and asked
them to mail me their written reflections of the experience. As with
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the high school students, it was very clear that this camp experience
had been a very positive and powerful experience for them. Just to
give you an example, I will share samples of the kinds of comments
they provided.

Yumi stated:
When I explained some activities some students didn’t
understand me so I need patience to explain many times for
some students. I had to change my words so they could
understand easier explanations. And when someone else could
help us, that was good. We have to think about the person’s
level, what level the person has.
Yurika wrote:
I think it was an unusual experience and very valuable. Through the camp we
could get close to each other in spite of it’s only two days. And after the camp we
could have reunions, call each other, send postcards and so on. That’s wonderful!
Now I don’t know how they are going but if there was a time to get together, we
can have another reunion.
Hiroto shared:
I also think it’s difficult to make them understand. I was
surprised because they didn’t understand the words I thought
were easy words, like, “forever.” I said, ‘for a long time, until
you die’ and he answered, ‘Pardon?’ I had no idea how to
further explain it trying to use gestures!
I found teaching very exciting and interesting and when we
could communicate it was great for us and the more difficult we
try to explain difficult things and we can try more things so
feeling of accomplishment and confidence. It was also great to
meet different generation and different people so they have their
own personalities and great persons and it’s fun to meet them. I
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could hear about their future dreams and goals and I could give
some advice I believe.
We often hear the saying “Seeing is believing”, and I had an
experience as it says...The camp was obviously different from
what I had imaged. It was deeper, more complex and more
exciting. I learned various things during this camp. For
example, I learned some new vocabulary, some new usages
(these were very important) and so on. But the most important
things I learned were the pleasure and the difficulty in
communication or teaching in English. We were not native
speakers, so we couldn’t convey as we thought. We had little
vocabularies, which must be a reason, I know. But that’s not all.
I think language is just a tool, not everything. We communicate
mind to mind, heart to heart.
I learned another important thing. It was atmosphere. As I told
before, games could make good atmosphere, but I thought the
atmosphere we made was as important as them. I believe my
laughing made them comfortable.
MY OWN REFLECTIONS
To see this idea come to fruition with the high degree of success
that we experienced gave me a deep sense of personal satisfaction.
As I took into account the high school students’ positive reactions
together with the university leaders’ responses, it was clear this
experiment in English enhancement superseded our expectations. As I
look back over the experience, the following developments were
particularly important overall: the increased focus on English
development in both the high school and the university student
groups; the growth in self-discovery, self-awareness, self-esteem and
confidence with the language in both groups; and the eagerness and
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willingness of all the students to reach further within themselves to
help contribute to the success of our English speaking community.
During the semester, I found that my university students were
more conscientious, focused and determined to make sure they could
understand and produce the English used in the classroom. The
university semester had a different energy to it because we were all
focused on the goal of creating and producing a positive experience for
the high school students, based upon the work and English explored
and practiced during the course of the semester. The university
students adopted a more serious tone during the semester of
preparation. They asked more and different questions throughout the
semester than they would have otherwise. They wondered aloud
about different possible scenarios that might come up at camp. We
would then discuss them and talk about what steps we might take
should those particulars become a reality. Throughout the semester, I
felt they were listening with “new ears’’. I sensed new and different
dynamics in that class because we all had a common goal. Even
though we also understood that probably not everyone would get to
participate as a group leader for one reason or another, that didn’t
stop anyone from fully participating as if they were all going. They
were all very enthusiastic about helping produce and conduct a
weekend English camp for high school students.
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In the camp experience I saw that both the high school students
and the university students were consistently responsible and
engaged. They were constantly assessing, searching for different
ways to get their points across in body language and English, checking
in with the other students to make sure they were being understood,
and vigorously trying to communicate and stay in the English
language. The university leaders were challenging, yet supportive,
while encouraging the younger students all along the way. As
unexpected developments came up during camp, the university
students and I would huddle together, discuss the new dilemma, come
up with solutions and go forward, always with a positive attitude and
always thinking about the best interests of the high school students.
This experience provided opportunities for growth and selfdiscovery for both groups of students. The benefits for the students
were that the understanding and learning of English was strengthened
and deepened both on cognitive and affective levels throughout the
semester and the camp. The near peer role models cognitive level of
English improved due to the reexamining and reorganizing of the
understanding of the language in order to teach and help the high
school students. The high school students were introduced to a
different way of hearing, understanding, and producing English by
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actively participating and interacting with the language in a real life
situation.
This framework was clearly useful as a powerful educational
experience for all the students. For other teachers who might want to
try to reproduce this experience, there are some key factors I believe
are critical for success.
On a cognitive level, the student leaders must feel comfortable
and confident enough with their English abilities as well as with the
content and the process of the English camp curriculum. On an
affective level, the student leaders must have confidence in their
abilities and a willingness and motivation to want to contribute and
share their insight, attitudes, beliefs, and knowledge with other
students.
The teacher must passionately believe and have faith in the
student leaders’ abilities to rise to the occasion and then transmit and
convey that complete faith and confidence to the students who will
serve as role models and students leaders. To have high expectations
for the students, and then to demonstrate, teach and reinforce the
language skills, beliefs and attitudes necessary to attain those
expectations, is essential.
Overall, when students are given the opportunity to be
responsible for something bigger than they are, I believe they
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naturally rise to the occasion, often surprising themselves with the
learning results. This was an incredible learning experience for
everyone involved. This model of tapping into the natural resources of
using willing college and university students to serve as near peer role
models for high school students in an English camp experience has
enormous potential for Japan and any other country. There is an
abundance of college and university students who want to be English
teachers or simply improve their English skills through a different and
rewarding context. I believe there is a need for Japanese high school
students to see successful Japanese role models using and enjoying
the English language. The university student leaders can be a
powerful source of inspiration. The young role models can have a
deep and meaningful impact with regards to changing students’ views
on the importance of trying, of making mistakes, and accepting the
fact that mistakes are not only natural, but welcome in language
development. They can also make a positive difference in terms of
sharing insights and strategies for success in learning and enjoying
English.
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